[image: image1.bmp]ROSEVILLE PUBLIC[image: image2.jpg]


 SCHOOL
STUDENT WELFARE & Discipline Procedures

This document contains procedures relating to:
Roseville Public Schools Whole School Approach to behaviour management 

recognition of student achievement 
Related Information:

DEC Excursions Policy and Implementation Procedures
DEC Suspension and Expulsion of School Students Procedures

DEC Guidelines for the use of Time-Out Strategies Including Dedicated Time-Out Rooms

DEC The School Uniform Policy

DEC Occupational Health and Safety Policy

DEC School Attendance Policy

DEC Anti Racism Policy

DEC Drugs in Schools Policy
Roseville Public School Technology Acceptable User Policy
Ku-ring-gai Zone P.S.S.A. Code of Conduct
Roseville Public School Playground Rules
BEHAVIOUR MANAGEMENT: A WHOLE-SCHOOL FRAMEWORK


Our management and discipline practices are built around the core values of mutual regard, mutual respect and dignity of the individual. 









	CORE SKILLS AND PREFERRED PRACTICES – professional consistency

	· Core Skills 

· Tactical ignoring, non-verbal cueing, describe and re-direct, partial agreement/refocusing, take-up time, rule reminders, directed choices, deferred consequences, assertive comments
· Preferred Practices
· Establishment of common rights, responsibilities, rules and routines (4R’s)
· Actively promote, teach and support positive behaviour

· Least-to-most intrusive discipline / management

· Communicating calmness

· Positive corrective language

· Focus on primary behaviour or issue

· Follow up and follow through

· Repair and rebuild

· Behaviour consequences – relate, reasonable, respect


	CLASSROOM 

PLANS
	DUTY OF CARE 

PLAN(S)
	INDIVIDUAL BEHAVIOUR PLAN(S)

	· Class based rights,  responsibilities, rules and routines

· Least-to-most intrusive discipline plan

· Time-out options
	· School based rights, responsibilities, rules and routines 
· Movement around the school
· Playground management

· Wet day management

· Home Zone and Bus duty
	Developing individual behaviour management plans

Case supervision of students with behaviour disorders



	· Student behaviour agreement
	
	


	SCHOOL-WIDE CONSEQUENCES

	· Negotiable (common framework) consequences

· Non-negotiable consequences


	BEHAVIOUR RECOVERY

	


Roseville Public Schools Whole School     Approach to behaviour management 

Core Skills – Strategies to implement the preferred practices 

· Tactical ignoring - Focusing on the primary behaviour and ignoring the secondary behaviour eye rolling, muttering, whining, and pouting.
· Non-verbal cueing - These are cues or signals that enable the student to be aware of their behaviours and indicate the expected behaviour using hand signals to indicate shirts tucked in, hands up, pencils down, hat off. 
· Describe and redirect - Simply describe the behaviour occurring for those individuals who are distracting or disruptive and redirect the students to the correct behaviour
Kristy you are taping the table...pencils down and eyes this way thank you.
· Partial agreement/refocusing - Mr Smith said we could play here. I can check with Mr Smith. (Partial agreement) Where are you supposed to be playing? (Direct focus to student ownership of the behaviour or rule)
· Take-up time - This gives the students a chance to correct their behaviour in a face saving way.
· Rule reminders - Remember our rule for...
· Directed choices - The teacher gives a quiet but clear directed choice I want you to put your ball in your bag or leave it on my table until recess….thanks.
· Deferred consequences - When we use any deferred consequence they are expressed as a ‘directed choice’ and they occur within the fair rights, responsibilities and rules of the class and school. With deferred consequences the key is the certainty that we will follow through with what we have said.
· Assertive comments - Reposition yourself at the front of the classroom. Stop the whole class with a firm, clear, specific group direction. Stop what you are doing ... facing this way and listening now.... thanks. 
Preferred Practices – Professional Consistency

Establishment of common rights, responsibilities, rules and routines (4R’s)
Each teacher will establish and clarify classroom rules, responsibilities and consequences with regard to the grade level they are teaching and the whole school framework. These should be developed with the students in the establishment phase of the year.

The rules should be:

· Linked to the rights - the right to learn, the right to respect and fair treatment and 
            the right to safety
· Few in number

· Positive in expression 

· Expressed simply and clearly

· Must be enforceable and enforced with certainty and fairness not severity

The teacher will also establish the core routines necessary for the smooth running of classroom learning.

The school wide rights, responsibilities, rules and routines will be the basis for corrective, consequential and supportive management and discipline. 

At all times we need to keep the fundamental respect and dignity of the student intact in management and discipline contexts.

Actively promote, teach and support positive behaviour

We need to build school climates that enhance responsibility and co-operation. We can do this by:

· Acknowledging students when they are behaving responsibly

· Building a positive working environment in the classroom

· Gearing the curriculum and the teaching and learning environment for maximum success 

· Giving regular verbal and non verbal encouragement and descriptive feedback

· Holding regular classroom Bounce Back sessions

Least–to–most intrusive discipline/ management

Least to most intrusive discipline preferred practice should be used when intervening in any corrective discipline exchanges.

Least intrusive could be as basic as a non-verbal cue, a brief reality-rule reminder or simple direction. Pencils down, eyes to the front. Thank you.

(‘Thank you’ or ‘thanks’ is more expectational than ‘please’)
If we need to be more intrusive we become more assertive not more hostile or verbally aggressive.
Communicating calmness

Our calmness in tone, manner in voice and body language can communicate positive expectancy that students can and will cooperate with us.
Calmness is about being confident in our selves, in our role, as teacher leaders.

Settling down, eyes and ears this way….thank you.
Communicating calmness is enhanced by basic preparation of the actual lesson. This enhances the confidence of teachers and enables our calmness.
Tactical pausing is an important feature of communicating calmness as it allows cognitive take-up of what we have said to the group or individual.

Positive corrective language

 Focus on the ‘do’ in the behaviour rather than using ‘don’t’. 
‘Hands up thanks’ rather than ‘Don’t call out.’
Focus on primary behaviour or issue

Keep the focus of reminding, correcting and disciplining on the primary behaviour or issue - calling out, swinging on their chair and avoid over-servicing secondary behaviours - the whining voice, the raised eyes, the muttered last word.
These secondary behaviours can easily distract us and therefore should be tactically ignored and keep the corrective focus on the primary behaviour at that point.

The students ‘attitude’ can always be followed up away from his peers after.  
Follow up and follow through

It is important to follow up some classroom and playground incidences when the students are away from their peer audience and are calmer and more amenable.
This follow up and follow through may be in the form of an after class chat to clarify an issue of concern, a break behaviour interview, informal or formal detention,  filling in the 4W Behaviour Plan, mediation sessions, restitution and/or civic duty consequences.
It is also important that any teacher who initiates a consequence such as time-out and detention should always follow up with the student themselves. See guidelines for the use of Time-out strategies.
With deferred consequences the key is the ‘certainty’ that we will follow through with what we have said. The fair ‘certainty’ of consequences is always more effective than the ‘severity’ of a consequence.
Repair and rebuild

Repairing and rebuilding can be a basic as a brief positive after class chat, or a more extended mediation session. To ensure the success of this preferred practice the teacher should:

· Briefly tune in to how the student might be feeling at that point. You are probably feeling concerned (or annoyed or angry) that I have asked you to stay back for a talk about...
· Focus briefly on the behaviour or task they have been kept back for. Avoid reactive paybacks.
· Give the student a right of reply, at least a verbal right of reply. On some occasions a written right of reply is helpful.
· Refer the student back to the classroom and school behaviour agreement (4R’s rights, responsibilities, rules and routines).
· Always end any one-to-one meeting as respectfully as possible and seeking to separate amicably.
Behaviour consequences – relate, reasonable, respect

3R’s principle:

· Does the consequence RELATE to the behaviour?

· Is the consequence REASONABLE?

· Do we keep the RESPECT of and toward the student intact when applying the consequences?
classroom plans 

Class based rights, responsibilities, rules and routines

The right to learn 

The right to respect and fair treatment

The right to safety

At the beginning of every year or when taking over a class teachers should establish the 4R’S. These are the rights, rules, responsibilities and routines that operate within the class and should be congruent with school wide rights, rules, responsibilities and routines.
These should be few in number, expressed simply and clearly, positive in expression and must be enforceable.

Least - to - most intrusive discipline plan - see Preferred Practices
Time-out options

Guidelines for the use of time-out strategies
Time out is used to assist students to regulate and control their behaviour. It is used as a proactive strategy to support self-calming and to provide an opportunity for students to reflect on their actions.

Time-out strategies 

· Are used when a student is behaving inappropriately and a temporary separation from that particular environment may assist in supporting the student to demonstrate appropriate behaviour.

· Are not to be used as a punishment or as a means of removing students indefinitely from the classroom. Time-out may be teacher directed as a means of calming during a stressful situation within a safe and predictable environment.

· Should be used only for the minimum period of time necessary for the students to regain enough composure to be able to return safely to class.

· Must take into account factors such as age, cultural background, individual needs, any disability and the developmental level of the students. The choice of time-out strategy will depend on:

· Seriousness or frequency of the behaviour

· Level of disruption to learning

· Risk of harm to the student or others

· Risk of damage to property

Students must be in full view of the teacher at all times and could be given something to distract them and to help them become calm, e.g. a book, stress ball or something to draw on.
Student behaviour agreement - This is a written agreement between the teacher and the student in the form of the 4W Behaviour Plan. 
duty of care plans 
School based rights, responsibilities, rules and routines

The right to learn 

The right to respect and fair treatment

The right to safety

Movement around the school
Guidelines for movement around the school

Rules for movement around the school are essential to create a safe learning environment for all members of the school community. 

Students should:

· Use the correct route to each classroom as indicated on the attached map.
· Always keep to the left when using corridors, balconies and stairways.
· Walk sensibly and safely when using corridors, balconies and stairways.
· Move around the school quietly, considering other classes.
· Keep all corridors, balconies and stairways tidy and uncluttered.
· Keep all possessions safe and secure, taking particular care near balconies.
· Stay at least half a metre away from balcony railings.
Playground Management

Our playground behaviour management is part of our whole-school framework which is built around the core values of mutual regard, mutual respect and dignity of the individual.

Our manner, tone, and characteristic language significantly affect student goodwill and co-operation. It is important that staff address this aspect of daily, managerial, supervision as we move around the playground (relaxedly vigilant).

Behaviour management and consequences must follow our whole-school framework for professional consistency and include the use of core skills and preferred practices. Playground incidents must have a consequential process and in the first instance be followed up by the teacher on duty. If the incident requires intervention by the deputy principal the teacher on duty will need to follow up with them.
Guidelines for wet weather management
· Teachers who are normally scheduled on a regular playground duty will supervise the wet weather duty for their wet weather buddy. In the case of extended rain, or if neither teacher is scheduled for a regular playground duty, the buddy teachers will work together to ensure that all teachers are given a break throughout the day.

· Students are required to stay in the classrooms until advised that it is appropriate to go outside to play, for example the rain stops or eating time is finished. Students from different classrooms are to remain in the supervised classroom until they are picked up by their teacher at the end of the break. At no time should students be congregating on balconies or in corridors.
· Students should move between the wet weather classrooms via the internal connecting door only during wet weather breaks. However, at all other times, the classroom door will be used for moving from room to room.

· Students will be allowed to go to the toilet in groups. On canteen days, students will be allowed to visit the canteen in groups. One student from each class will need to pick up lunch orders and bring them back to the room.
Guidelines for managing home zone and bus duty

Home Zone
Home zone is on the Duntroon side of Roseville Public School, on the silver seats, beyond Richmond Hall. 

Student Responsibility
· Students wait seated in this area for their parents to drive past and pick them up. 

· The students are required to identify their pick-up car upon arrival.

Parent Responsibility
· Parents are required to arrive at the school as close to 3.10pm as possible.
· Parents remain in their vehicle which is to pull in on the school side of the road.
· Parents should be prepared to drive around the block if their child has not yet arrived from class.
· Parents need to be mindful of the school crossing close by.
Teacher Responsibility
· Teachers need to ensure that all students are seated on the silver seats. 
· Teachers remain until 3.30pm only.
· Any remaining students will be taken to the office and their parents will be called.
Bus Zone
Bus zone is on the Addison Avenue boundary of the school, near the school office.

Student Responsibility
· Students wait in this area for their bus to arrive. 

· The students are required to identify the correct bus upon arrival.

· Students are required to get on in an orderly fashion and remain seated on the bus at all times.

Parent Responsibility
· Parents need to make students aware that they are catching the bus to and/or from school and on which days.
· Parents are to organise safe procedures at the student’s destination.
· Parents will need to organise a bus pass or bus fare for their children.
Teacher Responsibility
· Teachers need to ensure that all students are waiting safely in the appropriate areas.
· Teachers need to ensure that all students are seated before the bus leaves.
· Teachers remain until all buses have left.
· Any remaining students or students that miss their bus will be taken to the office and their parents called.
individual behaviour plans
Developing individual behaviour management plans

The plan needs to be simple, achievable and workable. It should address a few specific behaviours at a time. For example;

‘Being kind to others’ is non-specific. The child needs to be shown several particular ways in which he can be kind to others. 
‘Sitting on the carpet’ also needs to be broken down into specific behaviours such as eyes and ears to the front, hands and feet kept to oneself, sitting comfortably, hands up, wait your turn etc. 

When establishing the plan it is important to have sessions with the student(s) to:

· Clarify the specific behaviours to the student and explain why these behaviours are wrong

· Emphasise the effect this behaviour has on others(be specific) 

· Model new behaviour(s) 

· Rehearse/practise the behaviour(s) with the student so he knows what the new behaviour is and that he can do it

· Encourage the behaviour in classroom time or on the playground  

Goals and targets can change over time as a child gains success. 

Case supervision of students with behaviour disorders
Behaviour disorder is a term that describes significant deviation from the normalcy which can be expected from most children of the same age and under the same circumstances. Children with behaviour disorder are described in terms of: frequency, intensity, duration, and generality of disruptive behaviour. When a student’s behavioural profile is significant in terms of the descriptions then behaviour recovery is an appropriate approach. 

school wide consequences 
Consequences

Consequences are a necessary feature of our discipline and behaviour management. Behaviour management within our school requires that connections be made between behaviour and the outcome that follow from rights, rules and responsibilities. Students need to understand that all behaviour has outcomes (positive and negative). These outcomes relate to how the rights of others are affected by ones behaviour, and can be immediate or deferred.

It is crucial that whenever a teacher is clarifying consequences that the emphasis is on certainty rather than severity.

Classroom Behaviour Management and Consequence Chart
	Classroom Behaviour Management
	Examples of unacceptable classroom behaviour
	Consequences

	Core Skills

Tactical ignoring

Non-verbal cueing

Describe and re-direct

Partial agreement/re-focusing

Take-up time

Rule reminders

Directed choices

Deferred consequences

Assertive comments
Preferred Practices

Establishment of common rights, responsibilities, rules and routines (4R’s)

Actively promote teach and support positive behaviour
Least-to-most-intrusive discipline/management.

Communicating calmness.

Positive corrective language
Focus on primary behaviour or issue
Follow-up and follow-through
Repair and re-build
Time out in classroom or time out in playground

	Calling out

Not staying on task

Not waiting for your turn

Not walking inside the classroom or buildings

Talking 

Taking too long to comply

Disobeying teacher

Not modifying inappropriate behaviour


	Teacher

Class negotiated consequences

Time out in classroom or time out in playground.
See Time-Out Procedures

Follow-up and follow-through
Student behaviour agreement



	
	Defiance – “No I don’t want to do that/ I’m not going to do that”- refusing to follow a request or direction
Escalating misbehaviour


	Assistant Principal

Time out in another classroom 
Follow-up and follow-through
Student behaviour agreement


	
	Insolence – the next step up from defiance – being deliberately rude verbally or non-verbally 
Bad Language

Damaging property

Persistent disobedience

Causing injury 

Act of serious aggression
Bullying - See Bullying Policy


	Deputy Principal

Infringement Card (red card)

4W Behaviour Plan
Playground withdrawal

Classroom withdrawal

Loss of privileges such as excursions, visiting shows, sport and other activities.

Logical consequences such as graffiti removal, library service and letters of apology will be employed when appropriate.

Follow-up and follow-through
Parents will be informed.

	
	Deputy/Principal

Suspension/Expulsion

See DEC Procedures


Playground Behaviour Management and Consequence Chart

	Playground behaviour management
	Examples of unacceptable playground behaviour
	Consequences

	Core Skills

Tactical ignoring

Non-verbal cueing

Describe and re-direct

Partial agreement/re-focusing

Take-up time

Rule reminders

Directed choices

Deferred consequences

Assertive comments
Preferred Practices

Common rights, responsibilities, rules and routines (4R’s) for whole school playground management
Actively promote teach and support positive behaviour
Least-to-most-intrusive discipline/management
Communicating calmness
Positive corrective language
Focus on primary behaviour or issue
Follow-up and follow-through
Repair and re-build
Time out in classroom or time out in playground

	Playing in areas that are 'out of bounds’

Rough play

Excluding others from games

Running on hard surfaces(within reason)

Playing with sticks, stones etc.
Not wearing a hat

Poor sportsmanship
	Teacher on duty

Time out in playground

Walking with a teacher

Cleaning up the playground

See Time-Out Procedures

Follow-up and follow-through
Student behaviour agreement



	
	Defiance – “No I don’t want to do that/ I’m not going to do that”- refusing to follow a request or direction
Escalating misbehaviour

	Assistant Principal

Time out with AP
Follow-up and follow-through
Student behaviour agreement



	
	Insolence– the next step up from defiance – being deliberately rude verbally or non-verbally 
Bad language- inappropriate language during play
Damaging property

Persistent disobedience

Causing injury

Act of serious aggression
Bullying - See Bullying Policy

	Deputy Principal

Infringement Card (red card)

4W Behaviour Plan

Playground withdrawal

Classroom withdrawal

Loss of privileges such as excursions, visiting shows, sport and other activities.

Logical consequences such as graffiti removal, library service and letters of apology will be employed when appropriate.
Follow-up and follow-through
Parents will be informed.

	
	Deputy/Principal

Suspension/Expulsion

See DEC Procedures


When establishing consequences this school has taken into consideration the view that all behaviour has a purpose. For example, ‘acting out’ behaviour sometimes has complex causes, such as:

· An attempt to have their needs satisfied

· Inappropriate curriculum

· Lack of knowledge and skill in behaving appropriately

· Inappropriate behaviour management at home or school

· Different cultural expectations between home and school

· A need to control in reaction to a lack of choices in a student’s life

· After a traumatic experience, misbehaviour maybe a way that a student can seek help, or indicate that they need support

Understanding the purpose of a student’s behaviour will assist the school community to make the best choices in managing the behaviour. However, it is important that when safety is affected and when treatment of others is unacceptable that clear consequences occur.

 Parents are to be formally notified of serious breaches of the school rule or discipline code, informed of the penalty that is being applied and of the consequences of any further breaches. Such behaviour may result in suspension, exclusion, or expulsion as per DEC Suspension and Expulsion of School Students Procedures. The parents will be informed of the availability of counselling to students and parents. They will also be invited to negotiate an affective process to improve the situation.

Dealing with Unacceptable Behaviour

Deputy Principal – Infringement card given to the Deputy Principal
Assistant Principal – In some situations the Assistant Principal may need to follow these procedures when dealing with unacceptable behaviour.
Infringement card (red card) 

The infringement card consequences need to be productive and help the student to improve their future behaviour. This is especially true of those students who are often placed on playground withdrawal for the same reason.

The Deputy Principal will supervise the withdrawal sessions.

1. Staff will complete an infringement card (red card) and refer this to the Deputy Principal

2. The decision regarding consequences including appropriate restitution will be made after consultation with the appropriate staff members.

The withdrawal session format:

1. The students will be involved in a restorative practice conference using the 4 W Behavioural Plan 
2. The Deputy Principal will keep a copy of the infringement card and the  plan in the behaviour folder

3. The Deputy,  class teacher  and /or  playground teacher will follow up  and follow through with the student's behaviour

Parents are to be formally notified of serious breaches of the school rule or discipline code, informed of the penalty that is being applied and of the consequences of any further breaches. Such behaviour may result in suspension, exclusion, or expulsion as per procedures outlined in the DEC Policies. The parents will be informed of the availability of counselling to students and parents. They will also be invited to negotiate an affective process to improve the situation.

THE 4W BEHAVIOUR PLAN

My name is ......................................................................  Class .................... Date ....................
What did I do? …………………………………………………………........................................
…………………………………………………………………………………….......................
…………………………………………………………………………………….......................
…………………………………………………………………………………………………..
What rights did my behaviour ignore? 

· The right to learn             

· The right to respect and fair treatment

· The right to safety

What could I have done? ..................................................................................................................
…………………………………………………………………………………………………..
…………………………………………………………………………………………………..
What will I do next time? …………………………………………………...................................
…………………………………………………………………………………………………..
…………………………………………………………………………………………………..
Signature of Student ………………..Signature of Deputy Principal …………………………..
Follow Up and Follow Through
…………………………………………………………………………………………………
………………………………………………………………………………………………….
………………………………………………………………………………………………….
…………………………………………………………………………………………………..
INFRINGEMENT CARD

Name................................................Class....................Date ..........................
You have been given this card and sent to Ms Lane because you have infringed upon the rights of others. 

Your behaviour was in breach of the School Code of Behaviour.

……………………………..                                             

 Teacher’s Signature

Description of student’s behaviour:
.....................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................
...................................................................................................................................................
........................................................

Deputy Principal

behaviour recovery

The Behaviour Recovery program is set within a whole-school focus: it offers support for the student(s) and teacher(s) alike. The key feature of behaviour recovery is its educational focus for behaviour change. 

The key elements of the behaviour recovery model:

· Raising self-awareness about ‘old’ ‘current’ behaviour
· Picture cue-ing

· Gentle mirroring

· Discussion about current behaviour and effect

Developing the behaviour plan:

· Explaining the need for the plan

· Model new behaviour(s)

· Rehearse/practise the appropriate behaviours with the student(s)
· Give immediate feedback

· Explain the use of the plan in the classroom or playground context

Supporting the plan in the natural context of the classroom or playground:
· Teaching team commitment

· Shared discipline practice

· Shared encouragement, feedback and review

The primary aim is to help the student to be aware of his behaviour and ‘own’ it in a way that respects the rights of others. What is essential is that the process is educationally supportive, not punitive.

recognition of student achievement 
Practices to Reinforce Student Achievement 

Roseville Public School has established a system to celebrate the endeavours of students who achieve personal success in academic, social, creative, sporting and cultural pursuits and acknowledge and value effort.

	At class level
	At stage level
	At school level

	· Positive feedback, praise and encouragement

· Class awards, stickers etc.
· Display of work

· Assembly awards

· Letters of recognition
	· Sharing work with team leader

· Awards, stickers etc.
	· Recognition of achievement in assemblies

· End of Term awards

· Sharing work with the Principal and Deputy Principal

· Principal’s awards

· Student Showcase

· Schools newsletter articles

· Acknowledgement of K-2 awards in School Bulletin

· Competitions at local and state level

· 3-6 Presentation Day

· Letters of recognition


Developmental Programs

Student Representative Council - two members per class from Years 2-5 are elected each year and they attend meetings to state the students’ point of view, devise activities to support charities and consider ways to put ‘deeds before words’.

Student Leadership Team - students are elected from Year Six students every year. The team consists of School Captains, School Vice Captains, SRC leaders, Band Captains and House Sport Captains.

Buddy System - Kindergarten students are allocated a buddy from Year 6 or Year 5 to support them in their transition to school. Buddies welcome the Kindergarten student and their parents on the first day of school. They help in the playground and ensure the Kindergarten students feel secure in their new environment. The Buddy classes get together to make Easter hats, assist with Teddy Bear Maths activities, read to each other and for any other times that may be available.

Clubs/Leadership - students have the opportunity to conduct organised activities for others.

Mentor Program - a mentor in residence is provided for children to access in relation to particular skills.

Bounce Back - a developmental program that helps students to build and maintain positive relationships, deal with disappointment, set goals, develop assertiveness, and accept the consequences of their own actions.
Awards 
	Award timeframe
	Number awarded
	Criteria

	Stickers, praise, class award systems etc.
· Immediate and ongoing
	Unlimited
	Recognise all students for short term specific incidents, acts, work, goals, behaviour etc.

	K-2 and 3-6 Gold 
Assembly Awards
	Two per class per assembly
	Public recognition of student achievement during the previous week. Shared amongst all students. Selected by class teacher.

K-2 awards are recorded in the school bulletin.

	End of Term Awards
	K-2 over four terms

3-6 over three terms
	Public recognition of achievement over a term in a specific KLA. 
Selected by the class teacher.

Records kept by K-2 teachers across three years to ensure that no student misses the opportunity to receive an award.

	Student Showcase
	
	Public recognition of ‘personal best’ in a piece of work. 
Work to be displayed in school foyer.

	Sports Carnival Awards

· On day of carnival – ribbons

· ASAP after carnival – champions trophies

· ASAP after carnival – Merit Certificates for students who break school records
	Ribbons for 1st, 2nd, 3rd and 4th place in heats and finals

Champions trophies at next possible assembly

As required 
	Recognition of carnival champions.

	End of Year Sports Champions Awards
	One boy and one girl
	Based on point system covering all aspects of the sporting year.

	House Shields
	One for each carnival and one for House Points
	Records kept by sports organisers and house captains.

	End of Year Medallions

Presentation Day Assembly
	Four per class based on Literacy, Mathematics, Academic Progress and Citizenship
	Selected by class teachers of 
3-6.

	Year Six Awards

Presentation Day Assembly
	A variety of awards for academic achievement, citizenship, performing arts and all round achievement and effort
	Selected by Year 6 teachers based on effort and achievement both in specific KLAs and for all round effort and achievement as well as citizenship.

	ESL Award and Reading Award.

Presentation Day Assembly
	One of each
	Selected by Reading support teachers and ESL teachers based on progress made by students.


  CORE VALUES





AIMS					* Behaviour ownership�For group and 				* Respecting mutual rights�individual				* Building workable relationships
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